
 

 

CHAPTER 3 - NCLB COSTS 
 
NCLB Cost Areas 
  
We gathered information on NCLB costs that may impact the State and/or the local school 
districts of SD.  Although we do not offer a dollar estimate of NCLB costs, we do identify the 
expenditure areas that NCLB will most significantly affect.  In our opinion these are (1) 
Development and Administration of Student Assessment/Testing; (2) Remediation Costs; (3) 
Compliance with Requirements Concerning Teacher and Paraprofessional Qualifications; and 
(4) Sanctions and Services for Low-Performing Schools.  More detail on these cost areas 
follows. 
 
1.  Development and Administration of Student Assessment/Testing 

 
NCLB requires states to implement a wide range of annual student assessments 
including reading and math assessments for each grade level between 3rd and 8th and 
once during the high school grades.  
 
Improving American Schools Act (IASA) – the 1994 reauthorization of ESEA -already 
required states to develop comprehensive academic standards with curriculum-based 
tests that were to be administered annually at three grade levels, in both reading and 
math.  Segregating costs that are strictly incremental to the new requirements of NCLB 
is very difficult.  Since IASA already required testing in one grade in each grade span of 
3-5, 6-9, 10-12, in math and English, only the costs incurred in developing, 
administering, scoring and reporting tests and test results for the additional 4 tests 
(grade 3, 5 6, and 7) can be attributable to NCLB.   However, determining AYP was 
previously only required to be performed on Title I schools whereas under NCLB, all 
schools now must be included in the state’s statewide accountability system. These are 
examples where it would be easier to isolate costs compared to other areas of NCLB 
where the distinction is much more difficult to discern. 
 
The majority of the costs associated with developing the new tests were paid for by the 
SDDOE.  In regards to costs already incurred to comply with NCLB, the SDDOE 
contracted with Harcourt to develop, distribute and administer the Dakota State Test of 
Educational Progress (STEP) tests.  This includes scoring the tests and providing the 
data for report cards mandated by NCLB.  Also, the SDDOE contracted with the Buros 
Institute of the University of Nebraska-Lincoln to align Dakota STEP so that it would 
accurately measure the achievement of the students.  Buros Institute was also 
contracted with to conduct a standards setting process with the SDDOE to establish 
achievement levels for reading and math, grades 3-8 and 11.  The SDDOE received a 
separate federal grant (State Assessments) of approximately $3.6 million dollars per 
year for FFYs 2002, 2003, 2004 and projected for FFY 2005, to develop and administer 
the tests. Funding for both the Harcourt and Buros Institute contracts comes from the 
State Assessments grant.  As of June 30, 2004, approximately $2.13 million has been 
expended on this area.  Money from this grant is also being used to develop a science 
assessment which is required to be available by 2007.   
 
The SDDOE has added four full-time equivalents (FTE) staff members that are directly 
or partially related to the implementation of NCLB.  In SFY 2004 three FTE were added 
to the SDDOE staff.  One FTE was added in Data Collection to primarily work with 
testing data, calculations of AYP, and other data related issues.  One FTE was added for 
a Reading Curriculum Specialist to provide technical assistance to schools as a direct 
result of NCLB.  One FTE was added in accounting, partially due to NCLB, but also as a 



 

result of an increase in various grants to the SDDOE and the position was needed to 
provide additional fiscal support.   In SFY 2005, SDDOE added an additional FTE for a 
Science Curriculum Specialist position.  In addition, as part of SDDOE’s reorganization 
at the end of SFY 2003, two FTE’s were changed to positions required by NCLB, a Math 
Curriculum Specialist position and the NCLB Coordinator position.  SDDOE has a 
number of other positions that work with NCLB, but were existing positions that worked 
with the ESEA programs before the reauthorization and have not changed dramatically.  
These would include the Education Program Specialist positions and a couple of 
positions in Grants Management.  Depending on the services provided, allocations for 
state administration and state level activities from the various NCLB programs has 
funded the SDDOE staff. 
 
From our discussions with business officials, schools have incurred some incidental and 
increased personnel costs associated with having to administer the tests, but much of 
their costs are really opportunity costs.  When NCLB changed how and to whom the 
tests were given, it imposed opportunity costs on the State and local school districts of 
SD.  Time spent to develop, prepare for and administer the tests took away time from 
other purposes (which have value).  For example, if NCLB requires pupils and teachers 
to spend two full days preparing for a proficiency test, the opportunity to use those two 
days for some other educational activity is lost. 
 

2.  Remediation Costs 
 

The implementation of NCLB creates obligations for the State and local school districts 
of SD.  Examples of these costs are evaluation of test results, technical assistance, 
development of school improvement plans, and curriculum changes.     
 
So far, the impact of remedial costs on the State and the local school districts appears to 
be small.  Also, it is difficult to determine how much of these costs are attributable to 
NCLB as the State had implemented or planned on implementing many of the needed 
requirements and components necessary to fulfill the mandates of NCLB.  For example, 
SD already had a student information system, SIMS Net/DDN Campus.  This saved both 
the State and local school districts time and money accumulating student data needed 
for NCLB.   
 

3. Compliance with Requirements Concerning Teacher and Paraprofessional Qualifications 
 

SDDOE officials did not believe any significant amount of costs would be incurred to meet 
the requirements to have highly qualified teachers and paraprofessionals and only 14% of 
the superintendents responding to our survey identified this as an area that would be the 
most costly requirement to implement under NCLB.  If teachers are certified and teaching in 
the area they are certified in, they will be considered highly qualified.  Existing teachers may 
also take a subject specific test or meet one of the other “HOUSE Rules” (See Appendix A) 
to be considered highly qualified.  For paraprofessionals, if they don’t have the minimum 
educational requirements, they can register to take the test which costs $45 and receive a 
workbook to study from for $25 each.  If they pass the test, they will be considered highly 
qualified.  While NCLB requires all teachers and paraprofessional to be highly qualified and 
the percentage of core academic curriculum classes being taught by highly qualified 
teachers being reported as part of the report card, there are no other penalties or sanctions 
for a school or district if classes are being taught by a “non-highly qualified “ teacher.  The 
State has experienced an increase in the level of Title II – Improving Teacher Quality grants 
funding since FFY 2000.  Funding increased approximately $6.2 million or 81% to the FFY 
2003 level of $13.96 million.  Funding since FFY 2003 has remained steady and is projected 



 

 

to $13.96 million in FFY 2005.  The Eisenhower Professional Development Grant and the 
Class Size Reduction Grant were combined under NCLB to create the Improving Teacher 
Quality Grants.  See Table 3.2 on page 19. 

 
4.  Sanctions and Services for Low-Performing Schools. 
 

The 1994 IASA Act and prior federal legislation did not contain any of the sanctions 
mandated in NCLB which will result in costs associated with school choice, transportation, 
supplemental educational services, corrective action and restructuring.  The following table 
outlines the consequences of repeated failure on the part of the school. 
 

Table 4.4: NCLB’s Consequences for Repeated Failure to Make AYP 
 

Failing to make AYP for 2 or more years—school choice 
 
After a second year of failing to make AYP, a Title I school is “identified for improvement” 
under NCLB. Such a school must develop a school improvement plan, and the school 
district must notify all parents of children in the school that they are eligible to transfer their 
children to a higher-performing school (that is, one that has not been “identified for 
improvement”). Districts can determine which of their higher-performing schools will be 
options from which eligible parents can choose. In cases where there are no other schools 
in the district to which students could transfer, the federal government requires districts “to 
the extent practicable” to establish agreements with other districts to allow for inter-district 
choices. If funds are insufficient to provide transportation to each student requesting a 
transfer, the district must give priority for transportation funding to the lowest-achieving 
eligible students from low-income families. In SD, the 2002-03 school year was the first 
year in which some districts were required to offer school choice under NCLB. 
Failing to make AYP for 3 or more years—supplemental educational services 
 
If a Title I school fails to make AYP for three consecutive years, it must continue to offer 
school choice. In addition, its students from low-income families will be eligible to enroll in 
supplemental educational services outside the regular school day. These services must 
be “high quality, research-based, and specifically designed to increase the academic 
achievement of eligible children.” Eligibility for supplemental services is not limited to 
students in those grades or subgroups for which low performance resulted in the 
determination that the school did not make AYP. Public or private organizations apply to 
the SDDOE to provide supplemental services, and the department determines which 
organizations meet the state’s criteria. A school “identified for improvement” cannot 
provide supplemental services to its own students, but school districts (or individual 
schools) that have not been “identified for improvement” can apply to provide these 
services. Enrollment in supplemental services is voluntary. Once parents are notified of 
their child’s eligibility for supplemental services, they may select from the state-approved 
providers serving that district. The staffs of supplemental services providers are not 
required to meet the NCLB provisions that apply to public school teachers and 
paraprofessionals. School districts must pay supplemental services providers the lesser of 
(1) the district’s Title I, Part A per-child allocation or (2) the actual cost of the services. If 
funds are insufficient to provide supplemental services to each eligible student whose 
parent requests the services, the district must give priority to the lowest-achieving eligible 
students. 
Failing to make AYP for 4 years (corrective action) or 5+ years (restructuring) 
 
If a Title I school fails to make AYP for four consecutive years, NCLB requires the school 



 

district to take “corrective action,” including at least one of the following: (1) replacement of 
staff, (2) implementation of a new curriculum, (3) reduction of school-level management 
authority, (4) appointment of an outside expert to advise the school, (5) extending the 
school year or school day, and/or (6) restructuring the school. If an entire school district 
fails to make AYP for four consecutive years, the SDDOE would be required to take 
similar actions or to reduce district funding for programs or administrative purposes.  In 
school year 2003 - 2004, SD had three schools in corrective action.  In school year 2004 - 
2005, one school is in corrective action and two schools in level four - restructuring.  If a 
school fails to make AYP for five consecutive years, the district must plan for 
implementation of alternative governance arrangements, such as reopening the school as 
a charter school, contracting for the school’s management, or turning school operations 
over to the SDDOE. Such plans would be implemented if the school fails to make AYP for 
a sixth year. 
Sources: No Child Left Behind, §1116; U.S. Department of Education, Public School 
Choice: Draft Non-Regulatory Guidance (Washington, D.C., December 4, 2002); U.S. 
Department of Education, Supplemental Educational Services: Non-Regulatory Guidance, 
Draft—Final Guidance (Washington, D.C., August 22, 2003); U.S. Department of 
Education, LEA and School Improvement (Washington, D.C., January 7, 2004). 

 
In 2003, SD had 737 schools with 196 schools not making AYP for at least one year and 32 
schools classified as schools in need of improvement because they did not make AYP for 2 or 
more years.  The number of schools in need for improvement grew to 109 schools in 2004 as 
originally reported.  SDDOE has now completed the school appeal process as outlined in the 
accountability workbook, and based on data corrections submitted by the requesting schools, 
the total number of schools classified as schools in need of improvement is now 107.  The 
increase in the number of schools in need of improvement in SFY 2004 was primarily a function 
of having two years of assessment results available for the first time for non-Title I schools.  
Prior to this point, only Title I schools were included in an accountability system for at least two 
years under IASA and transitioned into NCLB. 
 
Schools in need of improvement are required to notify all parents of children in the school that 
they are eligible to transfer their children to a higher-performing school (that is, one that has not 
been “identified for improvement”). Districts can determine which of their higher-performing 
schools will be options from which eligible parents can choose.  If funds are insufficient to 
provide transportation to each student requesting a transfer, the district must give priority for 
transportation funding to the lowest-achieving eligible students from low-income families.  In SD, 
many of the school districts only have one elementary, one middle and one high school within 
the district.  Out of the 165 school districts assessed for AYP, 135 school districts have no 
transfer options available to parents of students in schools that failed to make AYP.  As a result, 
this requirement will have little impact for the majority of SD school districts.
 
 
Supplemental education services include tutoring and other academic enrichment services that 
are “high quality, research-based, and specifically designed to increase the academic 
achievement” of students.  Only low-income children are eligible for supplemental educational 
services.  The SDDOE determines which providers are authorized to provide these services and 
in 2004 approved sixteen entities as supplemental educational services providers.  See Appendix 
H.  
 
When a school fails to make its AYP target for three consecutive years (level 2), NCLB requires 
specific spending requirements for that school’s district.  In general, unless a lesser amount is 
needed to provide choice-related transportation or satisfy all requests for supplemental 
educational services, the district must spend the equivalent of 20 percent of its Title I, Part A 



 

 

allocation on these activities.  Of this 20 percent, the school district shall spend 5 percent for 
choice-related transportation and 5 percent for supplemental services.  The district has the 
flexibility to determine how to allocate the remaining 10 percent between transportation and 
supplemental services.  Districts can pay for choice-related transportation and supplemental 
services with their Title I funds, or they can use other allowable federal, state, local, or private 
revenues.   
 
To provide some perspective on just what 20 percent of Title I Part A funds makes available for 
supplemental educational services, we computed estimates of the dollars available per eligible 
student for two schools that were on the in need of improvement list for 2004.  The two schools 
chosen were the Florence and Newell elementary schools.  Newell received approximately the 
median estimated amount per free and reduced eligible student from Title I Part A funds and 
Florence receives the lowest estimated amount of Title I Part A funds per free and reduced 
eligible student for 2003.  We used our estimated amounts of Title I Part A funds per free and 
reduced eligible student from Appendix E for these examples.  According to the SDDOE 
statistical digest, Newell and Florence school districts had 50.4% and 39.5% eligibility rates for 
free and reduced lunch for SFY 2003.    
 
For each school, we estimated the number of low income students who might request 
supplemental educational services by multiplying the number of students in each school by the 
percentage of students eligible for free and reduced lunch and then multiplied this value by the 
percentage of students in the economically disadvantaged subgroup for the school that were 
below proficient.  We then divided this number into 20 percent of each district’s Title I Part A 
funding to arrive at an estimate of the dollars that would be available for each student for 
supplemental educational services. 
 
For the Newell and Florence elementary schools, these calculations resulted in an estimated 
$558 and $85 dollars per student being available respectively.  Appendix H provides a table of 
approved supplemental service providers and the respective cost of their services.  We are not 
attempting, based on this sample of two schools, to conclude whether Title I allocations are 
sufficient to pay for the costs of supplemental services, but rather, as we stated, to provide 
perspective.   
 


